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THE SYSTEM OF TEACHING HISTORY IN TURKISH SCHOOLS

Abstract

In this study, a methodological analysis of the history teaching system in the secondary
education system of the Republic of Turkey was conducted. Particular attention was paid to the
structure of the history curriculum, teaching methods, textbooks used, the assessment system, as
well as interdisciplinary connections and methodological features. The study employed qualitative
and content analysis, a historical-comparative method, and pedagogical observation. A structural
and content evaluation of the “Social Studies” textbooks for grades 5-7 and “The History of
Reforms of the Republic of Turkey and Kemalism” for grade 8 was carried out, assessing their
role in shaping national and global historical perspectives. The content analysis method was aimed
at studying the structure of curricula and textbooks. Through documentary analysis, Turkey’s
national educational standards and curricula were examined. As a result of the study, the
characteristics of history teaching as an integral part of Turkey’s national educational program
were identified. The process of teaching history is aimed at forming students’ historical memory
and understanding of national and universal values. It was determined that history teaching
methods in Turkish schools influence the development of students’ thinking systems, and a
scientific analysis of the methodological aspects of history teaching was conducted.
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TYPKUSA MEKTENTEPIHJIETT TAPUX IMMIOHIHIH OKBITBLITY ) KYWECI

Anoamna

3eprreyne Typkus PecnyOnukacbiHbIH opTa OutiM Oepy >KyHeciHaeri Tapux IOHIHIH
OKBITBITY JKYHeCI METOIIOJIOTHSUIBIK TYPFBIIaH TalJaHAbl. ATan alTKaHIa, Tapux IOHIHIH OKY
OafFapiaMachbIiHBIH KYPBUIBIMBI, OKBITY 9ICTepi, KOJJaHbUIAThIH OKYJIBIKTap, Oaranay xyieci,
COHJIali-aK MoHapasbIK OalllaHbICTap MEH 9/IICTEMENIK €peKIIETIKTePl KapacThIPhUIAbL. 3epTTey
OapbIChIHA CamalblK, Ma3MYHJBIK Taj/lay, TapUXH-CAIbICTBIPMANIbl >KOHE IIe/IaroruKajbIK
Oakputay ouicTepi KOJIaHbUIABL. TypKus MeKTenTepiHaeri 5-7 ChIHBINTapra apHajlfaH
«OneyMeTTiK OiTiM» OKyJIbIFbI MeH 8 chiHbIKa apHanraH «Typkusi PecmyOnukachlHBIH
pedopmanap Tapuxbl KOHE ATATYPIKIIUIAIK» OKYJIBIFbIHA KYPBUIBIMJIBIK >KOHE Ma3MYHJBIK
capanTama >KacaJibll, OJIApJIbIH YITTHIK XoHE jkahaHIbIK TAPHXHU KO3KapacThbl KaJIbIITACTHIPY/JaFbl
peui 6arananasl. CoHmaii-aK, Ma3MYH/IBIK TaJIay 9/1ici OKy OaraapiaamManapbl MEH OKYJIBIKTap IbIH
KYPBUIBIMBIH 3epTTeyre OarbITTanbl. KyXKaTThIK Tasngay 9/ici apKplibl TYPKUSHBIH YATTHIK O11iM
Oepy cTaHAapTTaphl MEH OKY OaraapiamManapbl 3epAesieH ll. 3epTTey HOTHKECIHIE TapUX MOHIHIH


https://www.doi.org/10.51889/2959-6017.2025.86.3.021
mailto:arafat.mamyrbekov@ucalgary.ca
mailto:orazbaevaa96@mail.ru
mailto:arafat.mamyrbekov@ucalgary.ca
mailto:orazbaevaa96@mail.ru
https://orcid.org/0000-0002-3454-8563
https://orcid.org/0009-0000-8355-8306
https://orcid.org/0000-0002-3454-8563
https://orcid.org/0009-0000-8355-8306

Typkusimarel VATTHIK OUTiM Oepy OargapiiaMachbiHBIH aXbIpamac OeJliri peTiHAe OKBITHLTY
epeKIIeNiKTepl AaHBIKTANAbl. TapuXThl OKBITY YHEpici OKYIIBUIApABIH TAapUXU HKaJIbICBIH
KaJIBIITACTBIPYFA, YITTHIK YKOHE KAJbl aAaM3aTThIK KYHIIBUIBIKTAP/IbI TYCIHYTe OaFbITTaJIFaHbI
aiikpiHganapl. Typkus MeKTenTepiHAe Tapux IIOHIH OKBITY OJiCTepi oWjay KyHeciH acep
€TETIH/IT1 aHBIKTAJIBII, TAPUX MTOHIHIH 9/IICTEMEITIK KbIpJIapbIHA FHUIBIMU capanTama >Kacalijibl.

KinT ce3aep: Tapux noni, Typkusinarsl Ounim xyiieci (Milli Egitim Bakanligi, MEB), okpiTy
omicTepi, OKy OaraapiiamManapbl, TAPUXH JKaJbl, MEKTEI OaF1apiaMachl.
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CUCTEMA IMPEITIOJABAHUA UCTOPUU B IKOJIAX TYPLHUU

Anunomayus

B nanHOM uccienoBaHuM NPOBEAEH METOJOJOTMYECKHI aHAIW3 CUCTEMbI IpenojaBaHUs
npeaMeTa HCTOPHH B cucTeMe cpesiHero oopasosanus Typenkoii Pecrydmuku. Oco6oe BHUMaHKe
YAEIEHO CTPYKTYpe y4eOHOI IpOorpaMMsl 110 UCTOPUH, METOAAM IIPEN0IaBaHuUs, CIIOJIb3YEMBIM
yueOHHMKaM, CHCTEME OLEHKH, a TakXe MEeXIUCUUIUIMHAPHBIM CBS3IM U METOAMYECKUM
0coOeHHOCTAM. B X0/1€ rccnenoBanus MPUMEHSUIMCh KaUECTBEHHBIN U COJEPKATENIbHbIN aHau3,
UCTOPUKO-CPAaBHUTEIBHBIM METOJl M IeJarorudyeckoe HaOmoaeHue. belma  mpoeneHa
CTPYKTYpHas U coziepKaTeabHas dKCcrepTr3a yueOHUKOB «ColnanbHble 3HAaHUS AJ1s 5-7 KJIacCOoB
u «Hctopus pedopm Typeuxoii PecniyOnuku u kemanusm» ais 8 kiacca, ¢ OLIEHKOW UX POJIH B
(OpMHUPOBAHUM HAIMOHAJIBHOTO U TJIOOAJBHOTO HCTOPUYECKOTO MHUPOBO33peHMs. MeTton
COJIepKATENbHOTO aHaInM3a ObUI HAlpaBlIeH Ha M3y4YEHHE CTPYKTYphbl yUeOHBIX MpOrpamm U
yueOHuKOB. IlocpeacTBOM [OKYMEHTaJbHOrO aHajiu3a ObUIM H3Y4YEHbl HAlMOHAJIbHBIE
oOpa3oBaTeNbHbIE CTaHAApThl M yuyeOHble mporpammbl Typruu. B pesynbrate uccinenoBaHMs
BBISIBJIEHBl OCOOEHHOCTH TpEeNoJaBaHusl NpeaMeTa HCTOpPUM KaK HEOThEeMJIEMOW dYacTu
HallMOHANBbHON oOpa3oBaresnbHOM mnporpammel Typruu. Ilpoinecc mnpenojgaBaHus HCTOPUH
HanpasJieH Ha (JOPMUPOBAHKE y YUALTUXCA UCTOPUUECKON aMsITH, TOHUMaHNE HAllMOHAIbHBIX U
o0rieyenoBeyeckux eHHocTeil. OnpeaeneHo, YTo METO bl MPENo aBaHus UCTOPHH B TypPELIKUX
IIKOJIaX BJIMAIOT HA Pa3BUTHE CUCTEMbl MBINUICHHS YyYalllUXCsi, MPOBEAEH HAy4dHbI aHaIu3
METOJMYECKUX aCIIEKTOB MPENOIaBaHNS NCTOPUH.

KuaroueBble cioBa: mpeamer uctopuu, cucrema obpasoanus Typrum (Milli Egitim
Bakanligi, MEB), mertompl mnpemnonaBaHusi, y4eOHbIE MPOrpaMMbl, HCTOPHYECKAsl MaMSTh,
HIKOJIbHAs ITpOrpaMMa

Introduction

According to Collingwood, history is an intellectual activity that occurs in the mind of a
historian when he critically analyzes and interprets documents [1]. That is, history is not just a
collection of objectively presented facts, but rather the result of the historian's thinking in the
process of research. The historian does not just collect information about past events, but analyzes,
compares, critically examines them, and interprets their meaning and causes and effects, thereby
forming historical knowledge. History is not just a description of written or material evidence of
the past, but a process of understanding and explaining them on a scientific basis. That is why
history is considered one of the main subjects in the compulsory education program. This is
because knowledge of the past is an important component of the study of historical phenomena
and contributes to the formation of valuable scientific knowledge for the future. In this regard,
many people first get acquainted with the subject of history within the school curriculum and form
a systematic understanding of the past era. Teaching history is aimed at developing students’
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intellectual abilities, including attention, perception, thinking, imagination, memory, and speech
[2]. These skills are very important for the development of independent knowledge and
understanding of historical and contemporary social reality. History education is not only a factor
in the conscious construction of the future of individuals, but also an important factor in the
preservation and development of nations as a single ethnos. That is, historical education plays a
decisive role in strengthening the cultural and national identity of society.

Each state forms the history curriculum in the secondary education system in accordance with
its own national standards. In many countries, the history curriculum covers the main historical
periods from ancient times to the present day. In the Republic of Turkey, the curriculum of this
subject is based on national, secular and scientific-analytical principles. The content and structure
of the history subject are approved by the Ministry of Education of the Republic of Turkey (Milli
Egitim Bakanligi, MEB) and includes several theoretical and methodological directions. The main
goal of the history education system in Turkey is the formation of national identity. In this context,
the ideology of Mustafa Kemal Atatiirk (Atatiirk¢iiliik) is considered as the ideological basis of
history education. This program pays special attention to teaching the cultural, political and
military achievements of the Turkish nation. The process of developing history textbooks for
schools in Turkey dates back to the second half of the 19th century. The Ministry of Education
(Ma’arif Nazirligi), established in the Ottoman Empire in 1857, was responsible for the
development and approval of history textbooks. After the establishment of the Republic of Turkey
in 1923, this institution changed its current name to the Ministry of Education of the Republic of
Turkey (Milli Egitim Bakanligi, MEB) and became responsible for determining the content of all
school textbooks. The “Tevhid-i Tedrisat” law passed in 1924 brought the education system under
full state control [3].

To develop historical science in the Republic of Turkey, the "History Association” (Tiirk Tarih
Kurumu, TTK) was established on April 15, 1931, at the initiative of Mustafa Kemal Atatiirk. The
main tasks of this organization were to study Turkish history, conduct archaeological excavations,
publish historical documents, develop curricula, analyze and improve textbooks, and prepare
teaching and methodological tools for teachers and students. In 1930, the association developed
the content of the first official history textbooks for Turkish schools and included them in the
curriculum. These textbooks were based on the four-volume work "Basics of Turkish History"
(Turk Tarihinin Ana Hatlar1), prepared at the initiative of Mustafa Kemal Atatiirk. Later, in the
1940s and 1950s, history textbooks were revised and approved by the Ministry of Education of the
Republic of Turkey. Thus, since the beginning of the 19th century, the main goal of the Turkish
education system was to establish secular, national, and scientifically based teaching standards.
These reforms were aimed at strengthening the ideology of the new republic and eradicating
illiteracy by forming the historical consciousness of the people [4].

Materials and research methods

During the study, the 2023 approved history curriculum for secondary schools in the Republic
of Turkey, teaching aids, official documents and scientific works were reviewed. A comprehensive
analysis of the history curriculum and secondary school curricula approved by the Ministry of
National Education of the Republic of Turkey (Milli Egitim Bakanligi, MEB) was conducted. In
addition, the content of history textbooks for secondary schools approved by the ministry and their
educational goals were studied. An expert study was conducted on the curriculum in relation to
the national education standards of Turkey using the document analysis method. Based on the
content analysis method, the content, ideological and structural features of the topics in history
textbooks were analyzed. The comparative-historical method was used and works by Turkish and
international researchers on the methodology of teaching history were studied. As a result, the
features and methodology of the history education system in Turkey were determined. The article
examined cognitive and constructivist theories of history education. As a result, it was determined
that although most textbooks approved for secondary schools in Turkey are written with
constructivist theory, constructivist theories are still used. An analysis of textbooks, monographs,



and dissertations on the characteristics of history teaching in Turkey was conducted. During the
writing of the article, the Turkish education platform - Egitim Bilisim Agi (EBA) was widely used,
and the educational materials and methodological tools on the platform were used as a research
source.

Results and discussion

Nowadays, the rapid development of technologies is also bringing about significant changes
in the field of education. In particular, since 2005, educational methodology has shifted from a
cognitive approach to a constructivist approach, which in turn aims to stimulate students' self-
mastery of knowledge [5]. Although these approaches use various methods in education, their
main goal is to develop students' thinking skills and create conditions for a deep understanding of
historical and social phenomena. Cognitive approaches in pedagogy focus on students' internal
learning processes, rather than external factors. This approach places special emphasis on the
relationship between students' cognitive processes and teaching methods, and shows that
understanding their thinking and emotions is important for the development of effective
educational activities. In addition, the cognitive approach promotes active and constructive
learning, that is, students need to integrate new information with their existing knowledge [6]. The
cognitive approach is based on the research of scientists such as Jean Piaget, Jerome Bruner, David
Ausubel, and Turkish researchers Selahattin Tufan and Mehmet Sahin. One of the main
characteristics of this approach is that the role of the teacher is to convey information, and students
are recipients of knowledge. In history, the cognitive approach helps to remember the chronology
of historical events, to understand cause-and-effect relationships. Constructivism, as an ideology,
methodology and technology, brought important elements to understanding educational
interaction, didactic communication and its development directions [7]. Researchers who have
made a significant contribution to the development of constructivist ideas in foreign education
include the works of L.S. Vygotsky, J. Dewey and J. Piaget, and Turkish researchers Ziya Selguk,
Ferudun Turan, Ayse Demirkan. In the constructivist approach, the teacher plays the role of a
guide, not a teacher. The student, through his own experience, assimilates new information and
forms his own ways of interpreting it. In accordance with this principle, the curricula for history
and social studies in Turkey have been updated. In 2005, a new social sciences curriculum was
introduced, and in 2008, a revised history curriculum came into effect [8]. The main goal of these
reforms was to provide students with historical knowledge not only by traditional methods, but
also by using modern pedagogical technologies and innovative teaching methods. The updated
programs are aimed at developing historical thinking skills, improving students' research skills and
working independently with historical sources. Thus, the methodology of teaching history in
Turkey has been improved in line with the times and has acquired a structure that allows increasing
the cognitive activity of students. Under the new education system, basic education in Turkish
schools is taught according to the 4+4+4 model:

1. Non-compulsory preschool education (Anaokulu): for children aged 3-5;

2. Compulsory education — primary school (Ilkokul, 4 years): 6-10 years;

3. Secondary school (Ortaokul, 4 years): 10-14 years;

4. Lyceum (Lise, 4 years): 14-18 years; Lyceum offers the possibility of general secondary
education or vocational education.

5. Higher education (Universite, 4 years) — continues with the (YKS) [9].

Issues in historical education are closely related to content and methodological foundations.
Textbooks are of particular importance as the only educational tool used in the classroom for a
long time [10]. In Turkish secondary schools, national history and world history are not separated
into separate textbooks. Historical materials from both directions are presented together within the
framework of one textbook. This is one of the main features of the textbook. In addition, at the
primary school level (grades 1-4), history is not taught as a separate subject. History is included in
the curriculum starting from grade 5. No separate history textbook has been published for students
in grades 5-7. Instead, history is taught as part of an integrative subject called “Social Science”
(Sosyal Bilgiler). This subject encompasses a set of social sciences and combines fields such as



history, geography, economics, sociology, anthropology, psychology, philosophy, political
science, and law [11]. Maps are widely used for each topic presented in the “Social Science”
(Sosyal Bilgiler) textbook for grades 5-7 in Turkey. Maps not only help to visually represent
processes, but also to explain complex and abstract concepts [12]. According to researchers, maps
used in social science textbooks play a very important role in the learning process, as they provide
students with the necessary historical, geographical and cultural information in a coherent and
concise manner [13]. Through the maps in the proposed textbook, students in grades 5-8 better
understand the spatial relationships of historical events, visually perceive the territorial changes of
states and the areas of spread of civilizations. The use of maps is consistent with the theory of
constructivist learning, as this method allows students to classify new information according to
their needs and form their own understanding of it [14]. The data presented through the map
contributes to the development of students' historical thinking skills, the identification of
chronological and spatial relationships of events, as well as the improvement of research skills.
The widespread use of maps in history textbooks indicates its close interdisciplinary connection
with the subject of geography. The connection with geography plays an important role in
understanding political, economic and cultural processes in history. This approach allows students
to understand the development of civilizations, changes in state borders and migration movements
in a deeper way. The connection with not only geography, but also social science and law,
economics is reflected in the consideration of the structure of states, legislative changes and the
evolution of governance systems. The connection with social science can be seen in the basic
information about the state structure, laws and legal foundations of the Republic of Turkey, which
IS given in history lessons. This contributes to the formation of students' civic responsibility and
the development of their legal culture. Thus, the subject of history taught in Turkey is integrated
with various fields of science, allowing students to comprehensively study and understand
historical phenomena in a comprehensive manner. The "Social Science" textbook was approved
by the Ministry of National Education of the Republic of Turkey (Milli Egitim Bakanligi, MEB)
and published in izmir in 2023. The authors of the textbook are Omer Faruk Evirgen, Jiilide Ozkan
and Suna Oztiirk. This textbook, which has a total volume of 205 pages, contains information
related to history only on pages 36-40. 5th grade students are introduced to history for the first
time within the framework of this textbook. At this level, history teaching begins with the
Mesopotamian civilizations and covers the period up to the Anatolian culture. In addition, the
textbook provides brief information about the Hittites who lived in the 2nd millennium BC and
the Van kingdom that developed in the 9th-6th centuries BC. Due to the limited space allocated to
historical materials, the historical content presented to fifth grade students is relatively short and
general. Also, during the content analysis of the textbook, it was determined that the "Social
Science” (Sosyal Bilgiler) textbook was compiled in a constructivist approach. Firstly, the
textbook is presented together with subjects such as geography, economics, sociology,
anthropology, psychology, and philosophy. And the interdisciplinary connection of one subject is
a constructivist approach. Secondly, the first topic contains 12 pictures and 6 questions. “Look at
the picture above. Is there any similarity or difference between the car in the picture and the car
you use today?” The question is asked before the topic begins. This shows that the student looks
at the picture before the topic, without the help of the teacher, searches and answers. Thirdly, the
types of questions asked are not “What kind of writing was in ancient Mesopotamia?” but “What
do you think our day would be like if cuneiform had not been invented?”” The child would answer
the first question not with his own thoughts, but in a memorized theoretical way, and the answer
to the second question requires research. Another interesting question on this topic is “Would you
like to live in the Sumerian era or in our era?” This is one of the questions that connects these
events with the present day. This is also evidence of the constructivist approach. In addition to
pictures, maps, and questions, each topic has a section called “Your Turn.” That is, the student
must share the documents, data, and materials he or she has searched for on the topic. These are
the facts contained in 4 pages related to history only [15].



These features reflect the integrative nature of the history teaching system in Turkey, that is,
history is taught not as a separate subject, but as part of a complex of social sciences. This approach
allows students to learn historical events in relation to other socio-economic and cultural contexts.
The authors of the textbook for grade 6 are: Cengiz YILDIRIM, Fatih KAPLAN, Hayriye KURU,
Mukaddes YILMAZ. The textbook consists of 277 pages. Information related to history is
provided on pages 46-100. According to the decision of the Education and Training Council of the
Ministry of National Education of the Republic of Turkey, the curriculum of the “Social Science”
subject for grades 6-7 consists of the following areas:

Table 1.1. Topics of the subject “Social Studies” for grade 6

Field of study The main sections, topics
We and our values We learn public knowledge
Historical journey Turks on the Silk Road
Life on Earth Life on Earth

Science and technology Electronic Age

Power, governance and society Our Country's Resources
Production and extraction Our Country and the World
International relations History of Democracy

The chapter "Historical Journey"” in the proposed sixth grade history textbook is full of
historical data. The chapter itself consists of 5 sections:

1. The homeland of the Turks - Central Asia (Conclusions on the geographical, political,
economic and cultural features of the first Turkic states established in Central Asia;)

2. The emergence of Islam (The emergence of Islam and the changes it brought;)

3. The acquaintance of the Turks with Islam (The impact of the adoption of Islam by the
Turks on the political, social and cultural spheres;)

4. The new homeland - Anatolia (The process of the settlement of Anatolia by the Turks;)

5. Historical routes (The role of historical trade routes in political, cultural and economic
relations between peoples;)

The first part of the textbook under study describes the historical homeland of the Turkic
peoples - Central Asia, that is, the territory of Turkestan. Due to the geographical features of this
region with a harsh continental climate, the culture formed here is adapted to a nomadic lifestyle.
In this regard, it is noted that the socio-economic structure of the Turkic peoples is mainly based
on nomadic cattle breeding. The main content of the section is devoted to the history of ancient
Turkic states. The Huns, Oghuz Khagan, Mukan Khagan, the Kokturik state, as well as the
Ergunekun epic belonging to the Kokturiks are considered. In addition, the revival of Turkic
statehood under Kutlyk Khagan and the significance of the Orkhon inscriptions are analyzed. The
section ends with the history of the Uyghur state. The second part considers the history of the
emergence of the Islamic religion. Here, the work of each prophet and his contribution to religious
knowledge are discussed separately. The next section describes the influence of Islamic culture on
the Turkic peoples and contains information about the Karakhanid state, which was the first to
adopt Islam. The fourth section is devoted to the process of settling in a new historical space -
Anatolia, and the formation of the Seljuk state and its development trends are comprehensively
considered. The political, economic and cultural structure of the state is analyzed. The last section
of the studied textbook is devoted to the importance of the Great Silk Road. This section describes
its role as a means of trade, cultural exchange and communication between civilizations. Thus, the
textbook examines the history of the Turkic peoples from ancient times, connecting them with the
stages of their development in new historical spaces. The 6th grade textbook is also presented in a
constructivist approach. The first topic is “The Homeland of the Turks - Central Asia” and a map
is given. If we pay attention to the meaning of the question “Does the geographical location of the
place where you live resemble Central Asia?”, then to answer the question, the student first



familiarizes himself with his living environment, and secondly with the geographical location of
Central Asia. The textbook also contains many pictures and maps, and uses methods that engage
students, such as group games, pair games, the "Your Turn" section, and even the idea of
continuing the picture [16].

Table 1.2. Topics of the subject “Social Studies” for grade 7

Field of study The main sections, topics

Communication and interpersonal relations | Communication and inter-ethnic relations

A journey through Turkish history Journey through the history of the Turks
People and location The people of our country

Science through time The ancient world and the culture of the Turks
Economy and social life Economy and social life

Democracy Democracy in practice

The chapter “Journey to Turkish History” of the seventh-grade history textbook consists of 4
sections:

1. The birth of a state;

2. The policy of conquest of the Ottoman Empire;

3. The impact of European development on the Ottoman and other states;

4. Ottoman institutions changed by reforms;

The chapter on history of the textbook under study begins with the history of the formation of
the Ottoman Empire. This section examines the biographies of the rulers who founded the Ottoman
state and contributed to its political development - Osman Gazi, Orhan Gazi, Murad, Bayezid and
other pashas. The social situation of the population during that period, economic problems and the
state's domestic and foreign policy are analyzed. The chapter describes in detail the policy of
conquest of the Ottoman Empire and its results. In particular, the significance of Mustafa Kemal
Ataturk's reforms in the last period of the empire is considered. The military strategies of the
Ottoman Empire, including military operations conducted by sea and trade relations, are described.
The impact of political and economic changes in Europe, including the Industrial Revolution, on
the Ottoman Empire is studied. The textbook also pays special attention to the development of
culture and art of the Ottoman Empire. The influence of economic and political factors on cultural
processes during the periods of prosperity of the state is considered, and achievements in the fields
of art, architecture and education are analyzed. In general, the content of the chapter
comprehensively examines historical processes from the foundation of the Ottoman Empire to the
stages of its development and internal and external political changes [17].

The mandatory textbook for the 8th grade, approved by the Ministry of National Education of
the Republic of Turkey (T.C. Milli Egitim Bakanlig1), is “The History of Reforms of the Republic
of Turkey and Ataturkism” (Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik). This textbook
differs in content from history textbooks for previous grades and mainly focuses on the period of
Turkish Renaissance, the decline of the Ottoman Empire, the Turkish War of Independence, the
reforms of Mustafa Kemal Ataturk and the principles of Kemalism. The main purpose of the
textbook is to explain to students the process of modernization of the Republic of Turkey, to
introduce them to the principles of Kemalism and to present Turkey's struggle for independence
since historical data in order to educate them in patriotic education. The textbook also adheres to the
official state position of Turkey and explains the historical development of the country from the
perspective of the ideology of Kemalism. This educational material allows 8th grade students to get
acquainted with the history of the formation of the new Turkey and the role of its founder Mustafa
Kemal Ataturk. The content of the textbook covers the main political, economic and social changes
during the formation of the Republic of Turkey and scientifically analyzes the historical significance
of the reforms in Turkey [18].



Table 1.3. Topics of the subject “History of Reforms of the Republic of Turkey and
Ataturkism” for 8th grade

Department: Main topics:
section 1: Changes in Europe and the Ottoman Empire
The Birth of a hero Domestic policy of the Ottoman Empire in the 19th century
Childhood and education of Mustafa Kemal
Childhood and family; Education in military schools; Monastery Military
High School; Military school and war academy in Istanbul
section 2: World War I (1914-1918)

National Awakening

The beginning of the war and its supporters; The participation of the
Ottoman Empire in the war; The fronts involved. The Canakkale Front;
The results of the war; The Ottoman Empire in the First World War; The
participation of the Ottoman Empire in the war; The Eastern, Iraqi,
Syrian and Palestinian fronts; The impact of the war and the fall of the
Ottoman Empire; The conclusion of the Treaty of Mudros and its results

section 3:

National epic —
Independence at all
costs!

Eastern Front; Southern Front; Liberation of Marash; Liberation of Urfa;
Antep Defense; Formation of the Standing Army; 1. Battle of Inonu;
London Conference; Turkey-Afghanistan Friendship Treaty; Adoption
of the National Oath; I1. Battle of Inonu; Battles of Kiitahya-Eskisehir

section 4: Republicanism; Nationalism; Populism; Statism; Secularism; Reformism.

Ataturkism and | Abolition of the Sultanate; Declaration of Ankara as the capital;

Modern Turkey Proclamation of the Republic; Abolition of the Caliphate; 1924
Constitution; Law on the Unification of Education

section 5: People's Party; Progressive Republican Party

Democratization Free Republican Party

Efforts

section 6: The impact of the Lausanne Peace Treaty on foreign policy; The issue of

Foreign Policy in the | foreign schools; The Iraqi border and the Mosul issue; The Balkan

Ataturk Era Entente; Participation in the Mediterranean Treaty; The Sadabat Pact; The
annexation of Hatay to Turkey

Conclusion

The history teaching system in Turkish schools aims to form a national identity, develop
historical consciousness and teach students historical data from a scientific and analytical
perspective. The curriculum is approved by the Ministry of National Education of the Republic of
Turkey (MEB) and is divided into stages according to the age characteristics and cognitive abilities
of each grade. Content-analytical analysis, interdisciplinary communication, the use of digital
technologies and interactive methods are widely used in teaching history. In addition, the system
of assessing student knowledge is carried out through written, oral and project tasks.

The Turkish history textbook for grades 5-8 aims to familiarize students with the historical
foundations of the country, its cultural heritage and national identity. This textbook is designed to
teach history to middle school students in a clear, interesting and interactive way. The textbook is
written in an easy and understandable language adapted to students in grades 5-8, and historical
maps, photographs and illustrations are used. This increases students' visual understanding. At the
end of each chapter, questions and tasks are given to check students' historical understanding. Also,
events are presented in chronological order, which helps children understand the causes and
consequences of historical events.

Educational programs in Turkey provide for students to independently master historical
knowledge, work with sources and analyze historical events. Based on this basis, it was determined
that the “Social Science” (Sosyal Bilgiler) textbook for grades 5-8 was developed on the basis of
constructivist theory. However, the elements of the cognitive approach are not completely




eliminated in the subject textbook, since students also carry out the process of memorizing
historical facts in preparation for the test. In addition, the textbook also shows signs of
chronological teaching and reliance on ready-made educational materials.

The history textbook for grades 5-8 in Turkish schools is aimed not only at mastering past
events, but also at providing patriotic education, that is, at increasing students' interest in the
history of the country, forming a sense of national pride, glorifying national, global historical
processes and the historical achievements and cultural heritage of the Turkish nation. The textbook
"History of Reforms of the Republic of Turkey and Ataturkism" for grade 8 pays special attention
to explaining the principles of Kemalism and national modernization processes, and promotes the
idea of peaceful coexistence with different peoples through historical events. This system allows
students to develop critical thinking skills, analyze historical facts, and learn from the past.
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