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Abstarct

The article examines the process of the repression of ishan-mullahs in Southern Kazakhstan during
the period from 1920 to 1950, carried out by the Soviet government. The atheistic ideology of the Soviet
regime was aimed at weakening Islam and dismantling traditional religious institutions. As a result, ishan-
mullahs were accused of being "remnants of the old society," their religious activities were restricted, and
they were subjected to persecution, imprisonment, exile, or execution. This policy brought significant
changes to the spiritual and cultural life of Kazakh society and contributed to the weakening of the
religious consciousness of the people. The article also explores methods for teaching this historical period
in history classes. For a deeper and more accurate explanation of the topic, various methodological
approaches are suggested for educators, such as the use of archival documents, the study of the
biographies of repressed religious figures, the application of oral history methods, and conducting
informative lessons through interviews and documentary films. The article also discusses modern and
interactive methods of teaching historical events, such as role-playing, debates, chronological analysis,
comparative studies, and project work, which help increase students' interest. The research utilizes new
materials based on historical data and provides methodological recommendations for teachers. Through
these materials, students will be able to understand the essence of the complex historical period of the first
half of the 20th century and assess the consequences of political repression. The article aims to contribute
to the restoration of historical justice concerning the religious figures of Southern Kazakhstan.
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METO/AUKA NPENNOJABAHUSA TEMBbI:
PEINNPECCHUHA UITAH-MYJLJI 11O O)KHOMY PETHOHY KA3AXCTAHA
B 1920-1950-x TOJAX (ITo mpeaMeTy «HCTOPHS»)

Annomayus
B cratbe paccmarpuBaercs nmpouecc penpeccuii nman-myiul B FOxkHom Kazaxcrane B nepuoj ¢ 1920
no 1950 roapl, OCYIIECTBISBIIMXCS COBETCKOW BIACThIO. ATEHUCTUYECKAas HJCOJIOTHS COBETCKOIO

IMPaBUTCIILCTBA ObL1a HalipaBJICHA Ha ocliabJIeHue Kcilama v JIMKBUAAUTIO TPAAUIIMOHHBIX PEIIMTUO3HBIX
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MHCTHTYTOB. B CBsI3M ¢ 3TUM HIIaH-MYJUTBI OBUTM OOBHHEHBI KaK «IIEPEKUTKU CTAPOTO OOIIECTBA», UX
PENUIHO3HAsT JAEATENbHOCTh ObUIa OrpaHWYEHa, OHU MOABEPraMCh NPECIEIOBAHUAM, JHIIEHHIO
CBOOO/IBI, CCHUIKE MJIM CMEPTHOW Ka3HH. JTa MOJIMTHKA MpUHECTa OOJbIINE W3MEHEHHS B TyXOBHO-
KyJbTYPHYIO JKU3Hb Ka3axCKOro oOIlecTBa M CIIOCOOCTBOBAJIA OCJIAOIEHHIO PEIMIMO3HOIO CO3HAHMS
Hapozaa. B crarbe TakkKe pacCMaTpHUBAIOTCS METOJbI IIPENOJABAaHUS 3TOI0 MCTOPUYECKOIO IEepHOoaa
Ha 3aHATHSIX ucTopuM. st Gonee riryOOKOro M JOCTOBEPHOIO OOBSICHEHHUS TEMbI IPENoaBaTessiM
IIPEUIAratoTCs Pa3IM4HbIe METOAUYECKHUE TIOXO/Ib], TAKME KaK UCIIOJIb30BAHUE aPXUBHBIX JJOKYMEHTOB,
uccienoBanue ouorpaduil pernpeccupoBaHHbBIX PEUTHO3HBIX JesATeNel, NPUMEHEHHE METOAa YCTHOM
HCTOPHH, NTPOBEJICHUE ITO3HABATEIIFHBIX YPOKOB Yepe3 MHTEPBBIO U TIOKYMEHTAIbHBIC (GHIbMBL. Takxke
paccMaTpUBAOTCS COBPEMEHHbIE U MHTEPAKTUBHBIE METOJIbl MIPENOIaBaHUsI UCTOPUUECKUX COOBITHH,
TaK/e KaK POJIEBBIC WUIPBI, AUCKYCCUM, XPOHOJIOTMYECKUN aHAJIN3, CPABHUTEIBHBIC HCCICIOBAHUSA U
IPOEKTHas paboTa, KOTOpbIe COCOOCTBYIOT MOBBIILIEHUIO HHTEpeca yJyaluxcs. B xone uccnenoanus
HCIOJB3YIOTCS HOBBIE MAaTEpUalbl, OCHOBAaHHBIE HAa HMCTOPUYECKHMX JAHHBIX, U IPEIOCTABISAIOTCS
METOINYECKUE PEKOMEH AN IS ITperiofaBareneil. C MOMOILBIO 3TUX MaTEpUAIOB Y4Yaluecss CMOTYT
IIOHATH CYHIHOCTb CJIOKHOI'O HMCTOPHYECKOrO IIEpuoja MEepBOM IOJOBHMHBI XX BEKa U OLICHUTh
IIOCJIEACTBUS NOJIMTUYECKUX penpeccuil. CraTbs HampaBlieHa Ha BKJIAJ B BOCCTAHOBJICHHE
HCTOPUYECKOH CIIPABEAJIMBOCTH B OTHOILIEHUN PEJIMTHO3HbIX Jesiteneit FOxxuoro Kazaxcrana.

KiaroueBbie cioBa: [Oxnbii KazaxcraH, uIIAH-MyJUIBI, PENPECCUM, COBETCKas BIACTD,
PEJIMTHO3HBIE IEATENHN, AaTEUCTUYECKAs MTOJIMTHKA, IIOJTUTUYECKUE PEIPECCUH, NTPETIOAABAHNUE UCTOPHH,
apXVBHBIE JaHHbIE, HIHTEPAKTUBHBIE METO/Ibl, UICTOPUYECKAs CIIPABEIIMBOCTD
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OHTYCTIK OHIPI BOUBIHIIIA
WIIAH MOJIIAJIAPABIH KYFBIH-CYPTTHTE YIIIBIPAYBIH TAPAX IMTOHTH/IE
OKBITY 9JIICTEMECI (1920-1950 sx:k.)

Anoamna

Maxkanana 1920-1950 xsuinap apanbirbiaaa OHTycTik Kazakcran eHipiHAe HIlaH-MOJIaJIap/IbiH
Kenec Ouiri TapanbiHaH KyFbIH-CYPIiHIe YIIBIpAy YAepici KapacTblpbliaibl. KeHec eKiMeTiHIH aTenCTiK
UJICOJIOTHSICHI MCIIaM JIIHIH QJICIPETY YKoHE ACTYPIIi IIHW MHCTUTYTTAp/Ibl KOO MAaKCAThIH/IA XKYPIi3UI/Il.
OcbiraH OaillaHBICTBI MIIAHAAP MEH MOJAANap «eCKi KOFaMHBIH KaJABIFbD) PETIHAE abINTajbll,
OJIApJbIH JIHM KbI3METTEpl LIEKTEeN[l, KyJlajlayFa YIIbIpar, 0ac OOCTaHABIFbIHAH aWbIPbUIIbI, KEp
ayJapbUIbl HEMECE OJIIM a3achlHa Keclual. bys cascar Ka3ak KOFaMbIHBIH PyXaHU-MOJIEHH eMipiHe
YJIKEH e3repicTep OKEINiN, XaJbIKThIH JIHM CaHACBIHBIH dJICipeyiHe bIKIai eTTi. Makaniaia ochbl TapuxH
KE3eH/Il TapHX IMOHIH/E OKBITY 9JIicTepi MaH-KaKThl TaigaHaabl. OKyIIbUIapFa TaKbIPBIITEL TEPEH pi
UIbIHANBI TYP/E TYCIHIIPY YILIIH MyFalliM/IEpre TYpIli 9[ICTEMENIK TOCUIIEp YChIHbUIAIbl. ATall allTKaH/a,
apXvB Ky)KaTTapblH NaiijanaHy, KyFbIH-CYPriHIe YIbIparaH IIHU KaillpaTKepiepIiH emipOasHIapbIH
3epTTey, aybima Tapux (oral history) omiciH KonnmaHy, cyxOaTTap MeH JepeKTi (QHIbMIEP apKbUIbI
TaHBIMABIK cabaKTap eTKi3y CeKiuIl Tocuiaep KapacTelpbuiaibl. COHBIMEH KaTap, TApUXU OKUFaap/ibl
OKBITY/IbIH 3aMaHayH >koHEe MHTEPAKTHUBTI o/IICTEP] — PONIIIK OMBIHAAD, MIKIPTAIACTAP, XPOHOIOTHSLIIBIK
TaJyiaysap, CaabICTBIPMAITBI 3EPTTEYJIEP JKOHE )KOOAIBIK YKYMBICTAP apKBLUIBI OKYIIBITAP IBIH KBI3bIFYIIIbI-
JBIFBIH apTTBIPY JKOJJIAphl KepceTuieni. 3epTrey OapbIChIHIA TApUXHU JEpeKTepre Heri3eireH ThIH
Marepuaiap naiaaaHbUIaIbl )KOHE MyFaliMIepre olicTeMeNiK YChIHbICTap Oepiieni. byn marepuain-
Jap apKeUIbl OKyIIbDIap XX FachIPABIH aJFaIllKbl JKApTHICHIHIAFBI KYPACTi TapuXy KEe3eHHIH MOHIH
TYCIHII, CasiC KyFBIH-CYPTiHHIH caljapblH Oarammail amambl. Makama OHTYCTIK OHIpiHAETi JiHU
KaiipaTkepiepre KaTbICThl TAPUXH OIUICTTUIIKTI KAJIIIBIHA KENTIPY ICIHE YJIeC KOCyFa OarbITTalFaH.
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Kiar ce3aep. Ouryctik Kazakcran, uiman-momnaanap, KyFbeiH-cyprid, KeHec ykiMeTi, TiHU Kaipat-
KepJiep, aTeUCTIK casicaT, CasiCh PEerpeccusi, TAPUXTHI OKBITY, apXUB JEPEKTEPl, HHTEPAKTUBTI IICTED,
TaPUXH JUIETTLTIK

Introduction. The causes behind the persecution of Ishan mullahs during the Soviet era: The Soviet
authorities conducted a campaign against religion, categorising it as an element of the "apparatus system".
This attitude resulted in the persecution of religious practitioners, perceiving them as antagonistic to
socialist principles. Ishans exerted significant influence on the populace, particularly in rural regions. The
Mullahs and Ishans provided religious instruction and spiritual guidance to the people, which the Soviet
authorities regarded as a hindrance to independence and administration. The Soviet authorities closed
churches and mosques, harassed religious leaders, and enforced stringent regulations concerning religion.
Between the 1930s and the 1950s, the Soviet authorities persecuted the Ishan-mullahs in South
Kazakhstan. Throughout this time period, the activities of religious leaders and Islamic clerics were
curtailed, resulting in the detention and punishment of numerous mullahs. A significant number of Ishan-
mullahs were apprehended, incarcerated, or dispatched to labour camps. Included were individuals of
significant societal influence and appreciation among the populace. The persecution of clerics
significantly affected the spiritual life of the population, resulting in the erosion of traditional religious
knowledge and culture.

The plight of the Ishans in South Kazakhstan and their resistance to the cruelty of the tsarist regime
are significant occurrences that epitomise the Kazakh people's aspiration for autonomy at that period. On
August 8, 1927, the Organisational Bureau of the Central Committee of the CPSU (b) enacted a resolution
titled "On Measures to Combat the Muslim Religious Movement.” [1]. The Kazakh Regional Bureau, in
accordance with the Soviet authorities' policy of submitting an end to religion, launched a large-scale
direct attack on religion and adopted a decision that encompassed 20 directions in order to impede the
development of religion in Kazakh society, particularly in light of the activities of the Muslim movement.
This action was taken in response to the aforementioned resolution [2]. Consequently, throughout the
1930s, the political conflict about religion in Kazakhstan escalated. Religious leaders, such as ishans,
hazrats, mullahs, Sufis, and other religious practitioners (including Christians and Buddhists), faced
persecution, and were deprived of their voting rights, and those who opposed the Soviets politically were
blacklisted as "enemies of the people,” resulting in their execution by firing squad or prolonged
incarceration in labour camps. The Soviet authorities generally accused innocent clerics under Articles 58
and 59 of the Criminal Code.

The commissions' verdicts reveal that the government has begun employing the most severe tactics
in its campaign against religion, particularly through the activities of law enforcement bodies such as the
OGPU and the NKVD. It is unequivocal that the subject of teaching the prerequisites, course, and fate of
the ishan-mullahs, in relation to the policy aimed at eradicating such spiritual consciousness, necessitates
extensive contemplation in the sphere of education for the younger generation.

Relevance. The suppression of ishan-mullahs during the Soviet era is a major and tragic chapter in
Kazakhstan's history. The Southern region, covering Turkestan, Shymkent, Taraz, and Kyzylorda, was
characterised by the strong involvement of religious leaders and mullahs. During the initial decades of the
Soviet regime, from 1920 to 1950, the atheistic policies implemented by the Bolsheviks and the actions
conducted against religious institutions, particularly the suppression of ishan-mullahs, profoundly
influenced the evolution of history.

Prior to the October Revolution, it is estimated that there were over 240 mosques in Southern
Kazakhstan. Archival documents indicate that in the 1920s, around 204 mosques were registered,
alongside 88 Orthodox churches and 109 other houses of worship [3].

During a meeting of the State Commission for the Full Rehabilitation of Victims of Political
Repression in Nur-Sultan (Astana) in October 2021, it was reported that 198 mosques and churches were
closed in Kazakhstan between 1928 to 1933. Furthermore, by 1929, 2,469 ishan-mullahs had been
apprehended and committed to compulsory labour. Between 1931 and 1932, 19,800 religious figures were
apprehended in our country and subjected to criminal prosecution. In 1940, 355 ishan-mullahs endured
imprisonment in the Karlag labour camp, and regular mosque workers also suffered repression with them.
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The educational methodology regarding the repression of ishan-mullahs in southern Kazakhstan during
the Soviet era, who were victims of Stalinist purges and played a role in the advancement of public
education and culture, assists the younger generation in acknowledging the sombre chapters of history
and comprehending the challenging and intricate periods of the past. The persecution of ishan-mullahs,
particularly as an expression of the Soviet government's anti-religious policies, fosters the development
of historical consciousness among the youth. It enables them to derive lessons from prior errors and
occurrences.

Materials and methods. The investigation of the suppression of ishan-mullahs in Southern
Kazakhstan unequivocally offers a chance to elucidate the nature of the mass repressions of the 1920s-
1930s and to disclose the harsh chapters of history. Domestic researchers have undertaken several
investigations on this matter. Professor Mambet Koigeldiev, a historian, investigated the opposition to
Muslim education during the October Revolution, along with the persecution and enquiries involving
Muslim leaders, such as imams, mullahs, and ishan-mullahs. During that period, those possessing even a
minimal amount of education were regarded as Muslim religious authorities [4]. Furthermore, the notions
of "goja" and "ishan™ arose within the community, indicating the roles of teacher and mentor. Scholars
and researchers are among the authors who have investigated the suppression of ishan-mullahs in
Southern Kazakhstan between 1920 and 1950. For instance, Seydakhan Ualievich Bakhtorazov's research
on Kazakhstan's political repression history is noteworthy among researchers. His work entitled "The
Tragedy of Political Repression in the Southern Region of Kazakhstan," is focused on this subject. This
research gathers data on the outcomes of notable individuals from the Alash movement and religious
leaders in the region. [5] Sabyr Kasymov, in his capacity as a member of the state committee, conducted
research to identify individuals and leaders of socio-political groupings who had experienced repression.
[6] From 2021 to 2023, on the initiative of President K.K. Tokayev, a program-targeted funding
project was executed focussing on "Mass Political Repressions in Kazakhstan from the 1920s to the 1950s
and the Rehabilitation Process: Establishing a Unified Document Database.” The project resulted in the
completion of numerous works: a collective monograph of 52 volumes, a reminiscence book (a
compilation of experiences and interviews), a website with a national electronic database of political
repression victims, and more.

Numerous research studies have examined the suppression of ishan-mullahs and religious leaders in
the Southern Kazakhstan area during 1920 and 1950. The State Commission provided data on 1,001
religious individuals, including 894 Muslim religious leaders, who experienced persecution. The results
have been validated by specialised research groups, and the comprehensive rehabilitation process is under
progress. The 33-volume collection compiled by the Chokan Valikhanov Institute of History and
Ethnology assembles extensive documentation evidence about individuals who had experienced political
persecution [7]. Numerous dissertations and scholarly papers on this subject demonstrate that it has been
the subject of substantial investigation in Kazakhstan's academic community, notably via the application
of archive data and the adoption of contemporary views. [8]

Research Methods. The paper used conventional scientific methodologies, including analysis and
synthesis, as well as a contextual investigation of Soviet religious policy in the 1920s and 1930s. The
application of these methods facilitated the identification of both similarities and specificities in the
evaluation of the topic under consideration. In addressing the research topic, the use of the comparative-
historical or comparative method enabled the evaluation and comparison of the Soviet government’s
measures concerning religion. The article's methodological foundation is grounded on the principles of
historicism, objectivity, and systematicity. A systematic framework for teaching the issue within the
history curriculum was established.

Discussion. The South Kazakhstan area housed numerous ishan-mullahs and religious leaders who
faced political persecution throughout the Soviet period, especially from 1920 to 1950. In analysing this
issue about the approach of teaching history, numerous critical factors must be considered. During that
period, the Soviet authorities enacted plenty of political actions designed to undermine religious
organisations. Prior to commencing the discussion on the issue, let us consider the chronological table.
The table presents a chronological summary of the suppression of ishan-mullahs by year.
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Table 1. A Timeline of the Persecution of Ishan-Mullahs in the Southern Region from
1920 to 1950

Timeline (in the form of a diagram)

Stage Key Events

Formation of Soviet Authority, Escalation of Religious Suppression, and Removal of
Mosques and Madrasahs

Anti-religious propaganda, extensive closure of religious institutions, and the accusation of
religious leaders as 'enemies of the people.'

The era of the Great Terror, extensive famine, widespread repression, and the incarceration
and execution of ishans.

The Second World War, a brief alleviation of religious oppression, and the enlistment of
religious leaders into military duty

Post-war resurgence of anti-religious efforts, greater official oversight of religious
organisations, and the clandestine activities of ishans

1920-1925

1926-1930

1931-1938

1939-1945

1946-1950

The time period was a significant ordeal for religious leaders in the southern area. Numerous ishans
and mullahs faced persecution and endangered their lives. The Soviet government's approach severely
undermined the populace's religious convictions, although it could not entirely eradicate religion and
spirituality. A percentage-based year breakdown is included below as a clarifying comment to the table.

Diagram 1

Persecution of Religious Figures in the
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1940-1950

1920-1930 1937-1938

Years

A Comparative Analysis of the Persecution of Ishans and Mullahs in the Southern Region (1920—
1950) describes the characteristics, objectives, and consequences of the anti-religious policies
implemented during various periods of the Soviet government.

Persecution

and Mosques, Ban on
Religious Education

Execution, Exile

Criteria 1920-1930s (Initial 1937-1938 (Great 1940-1950s (Post-War Surveillance)
Persecution) Terror)
Objective of | Weakening of Complete Establishment of Control Over Religion,
the Policy Religion, Introduction | Eradication of Islam, | Shaping the Population towards Atheistic
of Atheistic Ideology Persecution of Ideology
Religious Figures
Methods of | Closure of Madrasas Mass Arrests, KGB  Surveillance, Monitoring  of

Religious Leaders

Pressure on | Exclusion of Religious | Accusation of Forced Participation in Secret Religious
Ishans and Leaders from Public Religious Leaders as | Activities, Imprisonment
Mullahs Life
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"Enemies of the
People", Persecution
Impact on Weakening of Fear in Society, Complete Acceptance of Soviet Ideology,
the Religious Attitudes, Weakening of Weakening of Religion
Population Secret Religious Religious Beliefs
Rituals
Impact on Destruction of Destruction of Strengthening of Soviet Atheism, Religion
Spiritual Religious Books, National-Spiritual Remaining Only on a Domestic Level
Heritage Decline in Religious Values, Elimination
Education of the Devout

The aforementioned research indicates that anti-religious measures between 1920 and 1950 worsened,
notably impacting mullahs and ishans in rural regions. It is essential to clarify to students the political, social,
and religious importance of this period in history. It is crucial to provide detailed information about the
actions undertaken by the Soviet authorities to suppress religious ideas. When considering the persecution
of religious leaders during this era, it is essential to provide particular details about their arrest, conviction,
exile, or execution. In the Turkestan area, several ishans and mullahs faced persecution throughout the 1920s
and 1930s, resulting in the cessation of their operations. Providing students with regional statistics and
archive papers pertaining to these persons would be both intriguing and significant. In history teaching, it is
essential to provide students the chance to review historical documents, pictures, and letters, enabling them
to comprehend the political context of the era and acquire newest information and insights. Moreover,
facilitating a discussion on this topic during group work, enabling students to critically analyse the
consequences of the Soviet government's anti-religious policies, and including role-playing exercises to
depict specific historical events constitutes an innovative approach. This enables students to realistically
encounter the challenging circumstances of that era and participate in analysis. By directing students to
investigate the lives and endeavours of notable ishans and mullahs throughout history, they may provide
essays about these individuals and demonstrate their own findings. When educating on persecution and
historical events pertaining to religion, it is essential to cultivate an emotional comprehension and a profound
reverence for history among students. To achieve this, it is essential to elucidate to student the function of
mullahs and the populace's disposition towards religion throughout that era. The persecution of ishans and
mullahs in the Southern area during the Soviet period constituted a pivotal event, impacting political, social,
religious, and cultural spheres. Teaching this period enables students to develop critical thinking abilities
and offers a chance for a more profound comprehension of the historical context.

Diverse methodologies might be used in instructing this topic in History course. For instance, using
historical records about the persecution of ishans and mullahs throughout the Soviet period [9]. These
sources should not only underscore the persecution of mullahs but also accentuate their societal function,
their impact on the populace, and the religious-educational initiatives they undertook. The subsequent
method entails the examination of papers, highlighting the decrees and directives promulgated by the
Soviet authorities, alongside specialised archives and commemorative materials. In this context,
correspondence relating to 'Red Terror,' urgent communications, and official decrees are all of paramount
importance. Furthermore, when discussing the importance of the topic and presenting key figures, it is
essential to analyse historical personalities, such as notable ishans—specifically, Khazret Khoja (the ishan
of the Shayan Mosque), Qosym Ishan (Zhambyl region), Seidakhmet Ishan (Saryagash region),
Abdirakhman Ishan (Turkistan region), and Musirali Ishan (Kyzylorda region), among others—and to
investigate their significant contributions to public and social life. They were not merely religious leaders
but also individuals who played a crucial role in safeguarding their people's culture and heritage. Their
persecution provides students insights into historical injustices and the effects of such repression on the
spiritual lives of the populace. Moreover, the examination of causes and effects is a crucial scientific
approach. Examining the reasons for the persecution of Ishan intellectuals entails investigating the Soviet
regime’'s atheistic policies, anti-religious activities, and attempts to eliminate nationalism. It is essential to
delineate the ramifications of this repression: its effects on society and culture, the deterioration of
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religious convictions, spiritual turmoil, and the heightened intricacy of the quest for independence. It
therefore becomes necessary to compare the trajectory of historical events with analogous operations
against religious personalities executed by the Soviet authorities in other areas, such as Russia. This
comparison method allows pupils to see that religious persecution under Soviet governance was not
exclusive to Kazakhstan but was emblematic of the whole Soviet Union. Applying the gathered resources,
debates and discussions may be arranged to promote open conversation on the subject. This approach
promotes the development of students' critical thinking abilities by urging them to analyse and assess
historical events from many viewpoints. A classroom discussion may be centred on the question: “To
what extent was the persecution of Ishan scholars justified?”” The use of visual elements in lessons—such
as historical images, video content, historical maps, and archival documents—significantly enriches
students' comprehension of the subject by offering greater context and engaging them with real sources
[10]. This approach improves students visual comprehension and aids their overall grasp of historical
processes. Documentary videos or clips from historical events may be used to effectively illustrate and
engage with the issue, hence reinforcing this knowledge. Documentaries and archive video illustrating
the oppressive years of the Soviet era enable students to connect with the content emotionally and get a
more profound comprehension of the events. Diverse methodologies exist for instructing the history of
the persecution of ishan intellectuals in southern Kazakhstan. The major purpose is to communicate the
historical relevance and ramifications of that time, enhance students' critical thinking abilities, and
promote an understanding of historical justice. Utilising historical materials is a useful pedagogical
approach in this situation. Students must analyse historical records and materials from the 1930s to 1950s,
including information sourced from Soviet archives and publications. This may also include eyewitness
testimonies and writings pertaining to the persecution of Ishan academics. Utilising this gathered
information, students might be paired for collaborative endeavours. Each team is given material on a
particular ishan scholar and is responsible for examining the motivations for that individual's persecution
and the wider implications for society and the local populace. Furthermore, the following discussion
questions may serve to facilitate classroom analysis: In what ways did Ishan scholars protest Soviet
policies? What were the adverse effects of the harsh measures used by the Soviet government? What was
the importance of religious beliefs and the spiritual function of religious leaders for society? What is your
interpretation of the connection between religion and the state in modern society? These enquiries inspire
students to engage in critical reflection on historical and contemporary matters, establishing links between
previous occurrences and current reality. Subsequent to the discussion,, historical role-playing activities
may be used. Students are organised into groups, with each group designated a particular historical
figure—an ishan—accompanied with a contextual narrative. From the viewpoint of that person, students
examine and articulate the causes and effects of repression throughout that historical era. The session
finishes with a comprehensive discussion on the historical importance of the persecution of Ishan
intellectuals within Kazakh culture. The examination highlights students' comprehension of the interplay
between religion and the state, along with the overarching influence of national concerns on social values.
Assessment methodologies are also included. Students may be required to compose a written assignment-
either a report or an essay-analyzing the persecution of Ishan academics. This facilitates the assessment
of their comprehension and capacity to interact critically with historical events. Oral responses: The
discussion evaluates students' comprehension of the material by the level of their verbal contributions.
Students' comprehension of historical individuals and their ability to convey ideas from those viewpoints
are assessed via group activities and role-playing exercises. Educational materials: Historical records and
memoirs; presentations or interactive whiteboards; internet-based resources (if required). These
approaches are efficacious for instruction in both secondary schools and higher education institutions, as
they cultivate a profound comprehension of the subject and enhance students' capacity for critical analysis
of historical events. To successfully instruct on the persecution of Ishan religious intellectuals in southern
Kazakhstan during history lectures, many pedagogical approaches might be used. In teaching this topic,
it is advisable to use a variety of approaches and procedures designed to enhance students' historical
awareness, cultivate a profound comprehension of historical events, and elucidate the political, social, and
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religious viewpoints of the last century. The objective is to assist pupils in critically analysing the
intricacies of the historical background.

Presented below are some lesson types that might be used to teach this topic effectively:

Lecture-oriented lesson. Lesson objective: To provide knowledge to students on the persecution of
Ishan religious intellectuals, their lives and accomplishments, alongside the anti-religious policies of the
1920s and 1930s. In the course, the instructor elucidates the political environment of the era, the particular
actions implemented against local ishan personalities, their societal roles, and the influence of religion on
politics. Concrete instances are shown via archival papers and historical images. Discussion-based lesson
[11].

Discussion-based lesson Lesson objective: To include students in a discussion, facilitating their
comprehension of the importance of a historical event. The teacher poses enquiries to pupils about the
persecution of Ishan religious academics, examining its origins and repercussions. Students are urged to
contemplate other perspectives. The class is split into two groups: one advocates for the historical
justification of the persecution of religious intellectuals, while the other contends its inequity.

Project-based lesson. Lesson objective: To enhance students' abilities in autonomous research and
augment their comprehension of the subject matter. Students will gather historical facts and provide a
comprehensive analysis of the persecution of Ishan religious academics and their societal contributions.
They will examine local archives, newspaper articles, and statistics on terrible occurrences, deriving
conclusions from their research results as part of the project.

Role-playing lesson. Lesson objective: To emotionally connect students with historical events and
accurately depict the experiences of historical characters. Students are tasked with depicting the
responsibilities of Ishan religious professors and other oppressed persons. They shall delineate the major
events of the era from the viewpoint of their designated duties. In the role-playing exercise, students will
articulate their perspectives as if engaging directly with historical characters, so providing a more
profound, personal comprehension of the events.

Creating a historical chronology [12]. Lesson objective: To categorise historical events into distinct
periods and provide students with specific facts and information. Students are tasked with constructing a
historical timeline that emphasises significant events of the era. They will gather pertinent material,
arrange it chronologically, and explain the relevance of events within each time.

Analysis and Evaluation Lesson. Lesson objective: To guide students in analyzing key documents
and data from a specific historical period and demonstrating their findings.The teacher provides students
with official documents and statistics related to ishan religious scholars during the 1920s-1930s. Students
analyze these documents and data to understand how events unfolded and evaluate their significance.

A Lesson for Future Generations

Lesson Objective: To examine the ramifications of the persecution of Ishan religious leaders on
modern society and future generations. In this session, the teacher facilitates students' examination of the
contemporary interplay between religion and politics. This discussion prompts students to contemplate
the significance of historical events, particularly the repression of Ishans during the Soviet era, and to
evaluate the insights that can be gleaned from this experience for fostering civic awareness, interfaith
dialogue, and social responsibility in contemporary society.

Teaching Resources for the Lesson:

Historical Documents and Memoirs: Archival materials from the 1920s-1930s, including local
official documents, newspaper articles, specialized historical research, and personal memoirs.

Photographs and Audiovisual Content: Historical photographs and visual materials depicting ishan
mullahs from the southern regions of Kazakhstan and the periods during which they were subjected to
political repression. [ 13].

Interactive Whiteboards and Multimedia Tools [14]: The use of multimedia resources in the
classroom allows educators to effectively illustrate historical epochs and significant occurrences. Such
lessons enhance students' comprehension of history, foster the formation of personal perspectives, and
facilitate the application of historical methodology. The political persecution of Ishan mullahs in southern
Kazakhstan signifies a crucial moment in the nation's history. When discussing this subject in history
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curriculum, several pedagogical approaches and forms may be used. The following methodologies are
advised: It is crucial to elucidate the socio-political shifts in Kazakhstan throughout the 1920s and 1930s,
emphasising the role of ishan mullahs and the factors that precipitated their persecution. The lecturer must
contextualise the ideological dynamics of the period and demonstrate how religious personalities faced
political persecution owing to their beliefs.

Content:

The enactment of anti-religious laws in the first years of Soviet governance. Initiatives to dismiss
religious doctrines included the closing of mosques and madrasas, with the persecution of religious leaders.
The historical significance of Ishan Mullahs in Southern Kazakhstan and their societal roles. 2. Engaging
with sources: Itis essential to provide students with archive material, historical records, or research studies.
For instance, illustrating the persecution of ishan mullahs in Southern Kazakhstan during the 1920s and
1930s using empirical data.

Examples: Yurinep: Documents pertaining to the 1927 campaign for the secularisation of local
communities. Recording of the trial and incarceration of Ishan Mullahs. Historical articles about the
religious beliefs of the populace in the Southern area.

3. Tapuxu keiinkepriepai Tangay [15]. Okymibuiapra Oenriii Oip WIIaH HEMeCe MOJTAIAp/IbIH
OMIPIH kKOHE OJIap/IbIH KYFbIH-CYPTIHIe YIIbIpay TapUXbIH 3€PTTEYl TANChIPhIHBI3. OpOip KeHIKepAiH
KOFaMJIBIK POJIiH, KalpaTKePIIiK KbI3METiH, MEMJIEKETTIK OpraHHBIH OJIap/Ibl KaJlai Ky JajaaFraHbIH, XKaJIIlbl
CasiCH >KaFIaisiap bl TEPEHIPEK KapacThIPYAbl YChIHBIHBI3.

Analysis of Historical Figures [15]. Assign students with researching the biography of a particular
ishan or mullah and the historical context of their persecution. Propose an analysis of each individual's
social function, leadership endeavours, the state's persecution of them, and an examination of the wider
political backdrop.

Example:

Investigating Notable Individuals of Ishan and Mullahs in Southern Kazakhstan (e.g., Seyitqgali Ishan,
Musabek Ishan): Analyse their social status within the community, the means by which they earned
respect, and their approaches to dispute resolution and resistance tactics throughout their persecution.

4. Dialogical Method (Advanced Questions and Discussions) Encourage students to analyse the
causes behind the persecution of Ishan mullahs. The educator stimulates students' engagement in history
by presenting enquiries that enable them to articulate their perspectives and findings.

Example Questions: What were the main reasons behind the persecution of Ishan mullahs? What
challenges did the people face when the Soviet government pursued anti-religious policies? How did the
persecution of Ishan mullahs in the southern region impact the development of society?

5. Using Visuals and Illustrations: Supply students with historical pictures, photographs, or video
resources illustrating the eras of mullah persecution. This visual method will enhance students'
engagement with the subject by facilitating a more personal and emotional connection to the information.

Example: Photos or film footage depicting the moment of the arrest of the mullahs in South
Kazakhstan, or maps and graphs illustrating the "social control” measures carried out by the Soviet
government.

6. Literature and Research Work: Motivate students to explore supplementary reading on the subject,
facilitating more profound investigation. This method seeks to cultivate autonomous learning and enhance
critical thinking abilities in students. Example: Instruct students to study historical texts, journals, or
scholarly research, thereafter summarising and analysing the content in their own terminology. Urge them
to correlate these historical events with subsequent developments. Examine the influence of the purges
and persecutions in Southern Kazakhstan on present-day challenges, including the current political and
religious landscape in Kazakhstan. Conclusion. Teaching the topic in history classes enables students to
see it not just as an instance of governmental oppression and legal inequity, but also as an integral
component of the wider conflict between religion and society. It enables students to extract insights from
history and acknowledge the significance of religious liberty in modern society.

The use of Historical Source. Archival materials and data: Students should be presented with tangible
proof and historical papers related to the persecution of ishan and mullah leaders in Southern Kazakhstan
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from the 1920s to the 1950s. This method aids students in comprehending the genuine historical realities
of the time.

Eyewitness Accounts: Recent compilations of testimonies and recollections from persons who
experienced that era have been gathered. Integrating these elements into the educational process allows
pupils to cultivate a profound emotional connection and comprehension of historical events. 2.
Considering the Historical Context: In the educational process, it is essential to not only present students
with historical facts but also to assist them in comprehending these facts within their historical framework.
This entails elucidating the core of the policies enacted from the 1920s to the 1950s, emphasising the
interplay between religion and the state, and examining the impact of ideology throughout that era. 3.
Discussions and Debates: Facilitate enquiries and debates to promote students' articulation of their
perspectives on the subject matter. For instance, examining enquiries such as “What were the causes of
the repression?”” or “What was the social role of the ishan and mullah figures?”” might facilitate students'
comprehension of historical events.

4. Visual Aids and Multimedia Content:

Historical Films and Documentary Materials [16]: By showcasing films and video footage pertinent
to that era, students may expand their perspectives on the events and attain a more profound
comprehension of the historical context.

For example :https://youtu.be/sI5SH3Ixg_Wc?si=91KLgbgV_SA 70jQ, Films about political
repressions against religious figures can be shown.

Applying interactive maps and infographics to depict the suppressed mullahs and ishans is
exceedingly effective.

5. Group work

Dividing students into groups and designating each group to investigate the life of a certain ishan or
mullah and their persecution facilitates a more profound examination of the subject. This approach
enhances students' research abilities and allows for deeper engagement with the subject matter.

6. Final Essays and Creative Works

Delegating essay assignments to foster students creativity may be a useful strategy. They may
articulate the importance of this historical era and its influence on modern society.

7. Creative tasks

Constructing a historical scene in which students assume the roles of specific Ishan or Mullah figures.
This approach enhances engagement with history and uncovers students' creative talents.

8. Pedagogical approaches [17]

Teach students to study history not only relying on documents and official sources but also by
comparing different perspectives and critically analyzing them.

Concentrate on examining diverse religious communities and their living circumstances. An
exhaustive examination of the function of Ishan-mullahs within society and the factors contributing to
their suppression. These methods will facilitate students in developing a comprehensive and profound
knowledge of the historical events occurring in South Kazakhstan throughout the 1920s to 1950s. The
subsequent elements may be incorporated into the creative pedagogical approach:

Interactive use of historical data:

Studying historical material concerning the persecuted Ishans and mullahs with students, analysing
specific archive papers and photos to cultivate critical thinking abilities.

Facilitate student access to genuine archival data using Internet resources, such as open archives and
online databases [18].

Using the case study methodology: Analysing the life and endeavours of a particular ishan, while
considering the distinct attributes of each location. Clarifying to pupils the stances of the ishan mullahs
on religion, their societal roles, and examining the causes that contributed to their persecution. Conducting
independent study on the psychological characteristics of mullahs and their societal impact [19].
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Use of multimedia resources: Leveraging several multimedia tools (films, animations, infographics)
to furnish students with an in-depth comprehension of this historical era. Exhibiting certain documentary
films and historical programs to vividly illustrate the past through the events and data they provide.

Simulation and role-playing games: Involving students in simulated historical contexts and
designating them as religious figures or community members from that era to enhance their
comprehension. In role-play scenarios, students may, for instance, examine the behaviour of religious
leaders opposing the government and the associated concerns of their persecution.

Taking into account the legal dimension: Educate pupils about the legal entitlements of religious
leaders and the challenges associated with safeguarding their civil liberties. Examine the societal and legal
ramifications of the persecution. Group work and discussions: Organise students into groups, designating
each group to investigate the life of a certain ‘ishan’ or ‘molda and evaluate their societal impact during
that period. Promote students' articulation of their perspectives through structured debates and discussions.

The use of visual aids: Coordinate field trips to educational museums or historical locations, present
documentary films, or facilitate virtual museum visits.. (https://adyrna.kz/post/199459,
https://repressia.kz/kz/

Using visual aids and maps to depict the social and political circumstances of that period. The
persecution of religious leaders (ishan-mullahs) in the southern area represents a pivotal era in
Kazakhstan's history. Instructing this subject may encompass several methodologies and viewpoints.
History education should extend beyond textbooks to cultivate students' critical thinking abilities.
Students need to be motivated to establish connections with contemporary issues by comprehending the
viewpoints and behaviours of individuals from that historical era.

During the 1920s and 1930s, the Soviet authorities extensively implemented political repressions and
punitive measures in Kazakhstan. Throughout that period, numerous individuals—particularly members
of the national intelligentsia, agrarians, and leaders—were labelled as “class enemies” and faced
persecution. Using these methods, students acquire historical information while also cultivating a
profound comprehension of the intricate social challenges of that period [20].

The persecution of ishan and mullah religious figures in Southern Kazakhstan from 1920 to 1950 is
an important and intricate subject for educational methods and discourse. When examining the historical
events of this age and the ideological disputes around religion, several critical factors must be considered.
Interactive online platforms may successfully provide compelling digital information, allowing students
and learners to examine historical topics in a more dynamic and interactive way.

The content may encompass historical images, archive documents, movies, and animations, enabling
students to vividly see past events.

An further efficacious approach is the establishment of digital archives developing online repositories
for historical documents and photos pertinent to the history of Southern Kazakhstan from 1920 to 1950.
This method allows students to examine historical documents and attain a more profound comprehension
of the era through autonomous inquiry. VR/AR technology provide interactive visualisations that enable
students to see the lifestyles of rural populations or the actions of religious personalities throughout
specific historical periods. Digital maps and infographics may apply these technologies to supply students
with geographical insights about the lives and endeavours of religious personalities. A map would
effectively transmit information about locations impacted by persecution and the socio-political
environment of the era, facilitating a more visual and compelling presentation of these historical elements
[21]. Using digital tools and platforms offers a means to convey historical knowledge through a
contemporary approach that satisfies current demands, thereby cultivating historical consciousness in
youth and improving their capacity to comprehend and evaluate the past. The oppression of ishans and
mullahs in Southern Kazakhstan exemplifies the political repression and religious persecution
characteristic of the Soviet rule. The utilisation of digital tools in history education is crucial in modern
pedagogical practices, providing innovative approaches to engage students with historical material. These
methods augment students' engagement with history and supply them with a more profound
comprehension of this topic. For instance, with VR/AR technology, students may vividly envision the
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conditions of the 1920s to 1950s, so facilitating a personal engagement with history. Moreover, instructing
by connecting particular locations and events via digital maps and interactive platforms would be both
captivating and beneficial. The application of these creative techniques enables pupils to comprehend
historical events with greater accuracy and depth. The proposed techniques are successful, as they increase
educational quality and foster the development of young people's historical consciousness. Incorporating
digital data on persecution into the school curriculum might significantly enhance students'
comprehension of historical events and their ramifications on contemporary society. Methods to integrate
digital data on persecution into the curriculum for schools encompass:

1. Using interactive web resources, like as virtual museums and exhibits, allows students to examine
authentic documents, images, and other items pertinent to repression, proving to be a successful approach.
These materials can facilitate the visualisation of the issue and provide a foundation for scientific efforts.
For instance, first-year students may be divided into two groups, with each group designated a certain
webpage.

Group 1 https://www.memo.ru/ru-ru/. Students will find the names of ten persons on the Memorial
website and thereafter research their places of birth, as well as the circumstances and locations of their
persecution.

Group 2 https://bessmertnybarak.ru/article/bessmertnyy barak - proekt/. Students will identify the
names of ten persons on the Immortal Regiment website and examine the rationale for their persecution.
Consequently, they will have access to the informational resources of these websites, enabling pupils to
work autonomously and, if required, furnish supplementary information on their own ancestors.

2. Using video clips, online lectures, and infographics about repression can enhance students'
comprehension of the historical context, causes, and ramifications of these occurrences. These materials
may also serve to address the issue and promote class discussions, fostering critical thinking and enhanced
engagement with the topic.

3. Studying with historical materials, including diaries, letters, and memoirs of repression victims,
can enhance students' comprehension of the human dimension of these events and their repercussions.
This content is applicable for research and essay composition [22].

4. Facilitating debates on historical repression in history classes will enable students to articulate their
views and insights on past occurrences, while also examining their present and future ramifications. This
can provide a basis for imparting critical thinking, autonomous work, and the significance of safeguarding
human rights.

5. These topics may be regarded as supplementary optional courses, and we propose implementing
each session as a distinct form of game. The objective is for students to collaborate in small groups on
certain issues concerning repression and thereafter submit their results. This method would enhance
students collaborative and critical thinking skills.

Lesson 1 - The historical context, underlying factors, and ramifications of political repression.
"Jockey and Horse™ Technique. Students are divided into two groups: "Jockeys" and "Horses.” The initial
group is provided with cards containing questions, whilst the subsequent group possesses cards with the
accurate answers. Each "jockey" must identify the associated "horse"” that provides the proper answer.
This approach can also be employed in instructional sessions for the acquisition of new content.
Ilustration: In response to the inquiry "Who experienced political repression?" students should identify
the accurate answer, which includes "ordinary individuals, authors, scholars, biologists, chemists, and
military personnel.”

Lesson 2 - Using archive data to investigate information. Accessing archival record sources.
Interconnected texts and records, such as notebooks, diaries, and correspondence, are appropriate for this
purpose. Students may independently locate these documents from archives or libraries. Engaging with
such materials frequently becomes into a captivating historical endeavour.

In 1937, the number of people arrested in Kazakhstan reached 100,000. (False)

In the mid-1937, the composition of the Kazakhstan Communist Party Central Committee included
85 members, 35 candidates, and 11 members of the Revolutionary Committee. (True)
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On December 2, 1952, the Supreme Court of the Kazakh SSR sentenced Bakhytzhan Bekmakhanov
to 20 years in prison. (False)

Lesson 5 - Reasons for the establishment of camps in the Kazakh steppe. "Name, Date, Event"
Method.

Description: This task develops logical thinking and the ability to see the connections between
historical phenomena, encourages attention development, and helps students work with factual material.
It also reinforces the chronological foundation for understanding history. Example: Name: Karlag Date:
1930-1959 Event: The largest labor correction camp during this period

Lesson 6-7 - The reasons and consequences of the persecution of teachers. Their place in history.
The "Doubting Thomas" method.

Description: The student takes on the role of a skeptical learner and participates in managing the
learning process. As soon as something is said that raises doubt among the students, Thomas raises his
hand and says, "I don't believe it! Prove it..." For example, students would need to prove the reasons for
Bakhytzhan Bekmakhanov's conviction.

Lesson 8 - Examination of data of Kazakhs from the consolidated database of those subjected to political
repression in the USSR. "Historical Alphabet” Technique. Students collaborate in pairs or groups of four to
use the website https://bessmertnybarak.ru/books/person/513431/) to compile a list of terms (namely, names
of individuals) pertinent to the topic matter under examination for a designated historical era. The
competitive aspect is crucial: the individual or team who produces the most extensive and precise list
prevails.

In conclusion, the subsequent table was created to elucidate the methods for instructing on the
persecution of Ishan-Mullahs in the South Kazakhstan region during the Soviet period. The table delineates
the principal elements and methodological instruments to be employed in the instructional process.

Table -1
Ne Topic Content Methodological Suggestions
Tools

1. | The policy towards General description of the Soviet | Texts, documents, Have students
religion in the early government’s policy towards archival data, video | analyze various data
years of the Soviet religion in the early years, the content. to explain the
government beginning of the persecution of political situation.

religious people.

2. | Ishan Mullahs: Their The place of the Ishan Mullahs in | Diagrams, socio- Explain their social
social role and Kazakh society, their religious cultural contexts, roles and show their
activities and social activities. textbooks. impact on history.

3. | The persecution of The persecution of Ishan Mullahs | Archival data, Educate students on
Ishan Mullahs as a result of the Soviet memoirs of the hardships of this

government’s anti-religion witnesses, historical period.
repressions: arrests, exile, death documents.
sentences.

4. | The consequences of The long-term social, cultural, Historical data, Show the impact of
repression and religious consequences of comparative analysis, | repression on

the Soviet government's group work. society.
repressions.

5. | Discussion and debate | Discuss the repression against Group discussion, Develop students’
on the topic Ishan Mullahs, listen to students’ | debates, discussions. | critical thinking

opinions on historical justice and skills.
human rights.
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This table aims to educate pupils with the Soviet government's early policies on religion and the
persecution of Ishan-Mullahs. It is advisable to apply several methodological techniques to assist students
in analysing and comprehending historical events from their own viewpoints.

Outcome: The instructional approach utilising newly discovered archival material enables pupils to
objectively comprehend the anti-religious policies of the Soviet administration. Engaging with archive
materials facilitates the examination of historical facts and enhances students' historical research
competencies. From the 1920s to the 1950s, the Soviet government's political persecution of religious
figures was especially severe in the South Kazakhstan area. Nearly 100,000 religious leaders reportedly
faced persecution by the Soviet government. Approximately 30,000 were executed, while a another
30,000 were banished, imprisoned, or had their assets seized. The remaining 40,000 were compelled to
seek refuge overseas. A mere 10% were formally rehabilitated [23]. Among the oppressed Ishans in South
Kazakhstan, Appaqg Seydakhmetuly Magsum emerges as a prominent individual. He vigorously opposed
the communist administration from 1920 until 1931 and endured political persecution. His family
followed Sufi traditions, founded madrasas and mosques, and participated in religious education and
enlightenment initiatives [24]. Nonetheless, the Soviet authorities imposed widespread persecution on
him and several other religious leaders, categorising their actions as "counter-revolutionary.” Furthermore,
several imams and ishans, including Isatai, Ukhatai, Aitbai, and Aizharkyn Khan, also fell prey to different
oppressive methods.

Outcome: The primary objective of this persecution was to diminish the role of religion in society
and to reinforce Soviet ideological dominance. To successfully instruct this historical topic, it is advisable
to utilise archive data and the biographies of particular persons as exemplars. This may be substantiated
via documentary videos, cartographic materials, and historical records. Furthermore, investigating the
history of local mosques and madrasahs, along with applying eyewitness accounts, would be very
important.

Conclusion.

The repressions of the 1920s and 1930s persist as an unresolved trauma in our nation's history. The
confidentiality of judicial proceedings during that period, coupled with the intentional destruction or
concealing of records throughout the years, regrettably obscured the truth and resulted in several historical
gaps. As of now, not all innocent victims of persecution have been completely rehabilitated [25]. The
present generation is obligated to completely rehabilitate the innocent victims of Soviet actions. We are
unable to alter the past or revive the destinies of those who endured oppression, nor can we resurrect them.
Our primary duty to future generations is to maintain the authentic representation of those innocent
individuals, to rectify historical injustices, and to guarantee their full rehabilitation. Throughout the Soviet
period, particularly from the 1920s to the 1950s, religious leaders, notably ishan and mullahs,faced
repression. During this era, the Soviet government escalated its endeavours to dissociate religion from the
state and to exert control over it. In this context, numerous ishan and mullahs experienced varying degrees
of persecution, with the majority facing punishment, imprisonment, or exile.
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